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1. Brainstorming/predicting  in L1 
When teaching a receptive lesson (reading or listening) 
● The teacher gives students the topic of the recording/reading.  
● asks them to discuss in L1 what they might hear/read or what language (words or 

phrases) they might encounter. 
● Teacher writes predictions on the board (in L1).  
● After playing the recording/reading text  once to process for meaning, she plays it 

again/students read again.  
● teacher asks learners if they heard/read any of the L1 predictions listed. 
● She can also elicit the English equivalents. 

 

Comments 
It can be difficult for some students to brainstorm in L1. Some might be able to identify the 
words/phrases when they hear them but may not be able to produce them at the 
brainstorming stage. 
 
This can also be used to differentiate the task. Stronger students can brainstorm in L2, 

whereas weaker ones can brainstorm in L1. 

 

References 
Field, J. (2010). Listening in the language classroom. Cambridge: Cambridge Univ. Press. 

 

2. False friends 
● Students read a set of sentences.  
● They spot the false friends and replace them with the appropriate word. 

 
You can also create a board game and: 

• Students roll the dice. 

• They land on a square. 

• They pick up a card. 

• They read a sentence which can be correct or incorrect. 

• Funny example: “Teacher, I left my carpet at home”. 

• They decide if it’s correct or not. 

• They spot the false friend and replace it with the correct word. 

 

Comments 

False friends are words in two languages that look or sound  similar but have different 
meanings .Spanish and English : asistir and assist, carpeta and carpet etc 
 
References: Interference and intervention: using translation in the EFL classroom 
Nigel J. Ross 
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1.Reverse translation-find my sentence 

• Students write personalised sentences using recently covered target language in 
English in their notebooks, e.g. I wasn’t allowed to wear make-up when I was a 
teenager.  

• Teacher monitors and checks for accuracy.  
• Students then translate these sentences into their L1 in a separate place. E.g. they 

write the L1 sentences in the back of their notebook or they give the L1 sentences to 
their teacher. 

• Sometime later- the teacher can play around with this length of time it could be 10 
minutes, an hour, a day, a week- the students return to their L1 versions and try to 
put them back into English, this is the reverse translation part. They can’t look at the 
original English sentences doing this. 

• Once they have completed their reverse translation into English, they compare them 
to the original English sentences and start to notice and make note of the differences. 

 

Comments 

Possible in monolingual and multilingual classroom. 
Teacher doesn´t need to speak/understand learners L1´s. 
Useful as a review of language recently studied. 
 

References 

Guy Cook, Translation in Language Teaching  

Philip Kerr, Translation and Own-language Activities  

 

2.Closed captions:  

Learners write subtitles in English for a video in their L1. 

• Students choose a short video or video clip of someone speaking in their L1 that they 
would like to share with the rest of the class. This could be a famous person, or it 
could be a ticktok video in their L1 for example.  

• Students write the subtitles for the video. This task could be done alone in a 
multilingual group or in pairs, if students speak the same language. The teacher 
monitors the subtitles for accuracy and helps with expression. This could be a 
homework task that students share with their teacher for checking and feedback 
before coming together and sharing it with the class.  

• Students introduce their video and explain why they chose it. They then share their 
video and their subtitles with their classmates. The class discusses the content of 
video- e.g. did they like it? etc.  

 

Comments 

This task works well if spread over a few lessons, with students working on their subtitles 
asynchronously but with tutor support, e.g. on a google doc.  
Tech note- You can upload a transcript of subtitles to any video on YouTube once it´s in your 
YouTube studio.  
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1.Cross-linguistic mediation task 1 - Mediating texts 
Students find information in L1 text and pass it on to someone else who needs it through an 
English text (written/spoken) 
Before task:  Find text in students’ L1 (e.g. A2+/steps to apply for a visa in students’ country, 
B1+/renting contract) 
1  Explain situation: e.g. Your Australian friend wants to apply for a visa in your country. He 
has just found the information below but he doesn’t speak Spanish. Read the information and 
tell your friends what he has to do  
2  Ss read text in L1 and then: 

a. write an email to their friend. 
b. record a vocal message for their friend. 
c. roleplay situation in which one ss acts as mediator/translator and the other as the 

Australian friend. 
Note: ss don’t/aren’t supposed to translate word for word, but rather explain, summarise, 
paraphrase, exemplify information written/spoken in their L1 using the L2 
3  Give feedback. 
 
Comments 
-  Type of interaction = person-text-person (i.e. source text: list of steps to follow to apply for 
visa + target audience: Australian friend + target text: email/vocal message 
-  Genre/style transfer: from e.g. (formal/neutral) official document - or official information 
on websites - to (informal) email/vocal message to a friend 
 
2.Google translation 
 
Students correct the mistakes in a translation into English of an L1 text. The translation into 
English is from Google Translate (or similar translating app) 
Before task  Google-translate short text in students’ L1 that contains idioms, sayings or more 
direct references to the ss’ L1 culture, history etc. (e.g. song, poem). Make copies of both 
L1/original text and L2/Google-translated version for each of your ss 
1  Explain situation: e.g. Your friend has just started studying your language. She likes a song 
in your language and wants to know what it says. She Google-translates it and sees that it 
doesn't make sense. Read the original and Google-translated version and help your friend 
understand what the song actually says. 
2  Ss compare texts and select mistranslations and translates/explains these to their friend, 
e.g. by recording themselves or roleplaying the situation. 
3  Give feedback (if roleplay)/Prepare to give feedback (if recording which student will have 
sent/shared with you) 
 
Comments 
-  Type of interaction = person-text/culture(s)-person (i.e. on top of the text itself, students 
will have to culturally translate idioms, sayings and other cultural references by explaining 
and paraphrasing them in English or using/finding the equivalent in English 
-  T doesn’t need to speak students’ language (T can take on the role of the friend who has 
just started learning the students’ language!) 
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1.Tangled translation 

 

• Give the Ls a short text which is half in L2 and half in their L1.  

• Ls translate the entire text to either the L2 or the L1. 

 

Comments  

Used primarily as home assignments. 

Recycle the TL as much as possible . 

Highlight problematic nature of specific language items.  

No set rule for the text to be divided 50-50 in the two languages. 

 

2.Oral translation (no snakes no ladders) 

 

• Create a board/race track with ’n’ number of  grids. Each grid should contain a to-be-

translated chunk that Ls will have practised repeatedly prior to the game. The chunks 

become increasingly difficult as Ls move forward on the board/track. 

 

• In groups of three (2 players + 1 referee) or five (2 teams of 2  players and 1 referee), 

players take turn in rolling a dice. 

• Whichever grid the player/team lands based on their dice score; they have 10-15 

seconds to translate the relative sentence(s) into the target language orally. The 

referee then tells the players (with the help of the answer sheet) if their translation is 

correct. If the translation is correct, they have another go at rolling the dice and 

advance to the next grid where they have to translate the next sentence and so on. 

However, if their translation isn’t correct, the referee reads to them the correct 

version twice in order for the players to attempt to memorise it for the next round, 

when they have another go. After the opponents’ turn, the player(s) has/have 

another chance at rolling the dice, but first, they need to translate the sentence they 

originally got wrong correctly. The player/team who is closer to the finishing line after 

’n’ number of minutes into the game wins. 

 

Comments 

The role of the student referee is vital. As a teacher, you would not be able to monitor and 

provide support to all the Ls at one go. Also, the Ls need to know when they are incorrect.  

 

3.'Find someone who' wth L1 cards.  

It is an adaptation of the find-someone-who with L2 cards.   

Each learner is given:  

1 -  a table with 2 columns (header -' find someone who' & 'number on the card') and ’n’ 



number of rows with prompts such as ‘….. who likes ice-cream’; ‘….who doesn’t like yogurt’, 

etc.  

 2 -  a card with a number and imaginary detail  (e.g. I hate yoghurt) 

 

• Ls task is to find the people with the card which contains the details they are looking 

for and they must do so by asking and answering questions in the target language.  

• They need to do so within the predetermined time-limit or before anyone else 

completes.   

 

Comments 

It is a receptive and a productive task. Ls enjoy the competitiveness of the task.  

 

References  

Dr Gianfranco Conti’s MARSEARS approach (Modelling/Awareness-Raising/Receptive 

processing/Structured production/Expansion/Automaticity/Routinisation/Spontaniety) 

 
*All the activities above, so far, have been tried in an adult setting with pre-A1 to A2 learners, who share a 

common L1 (Thai).    

 

 
 


